
www.rspsciencehub.com  Volume 02 Issue 09 September 2020 

 

    

International Research Journal on Advanced Science Hub (IRJASH) 1 

 

Promoting the Affective Domain within Global Pandemic: The 

Challenge of Christian Education 
 
Semuel Ruben

1
, Iwan Setiawan

2
, Wilianus Illu

3
, Sri Wahyuni

4 

1
Lecturer, Dept. of Christian Education, STIPAK Malang, Jl. Janti Barat blok A no 48 Malang, East Java, 

Indonesia. Email: semuelruben21@gmail.com 
2
Vice-Chancellor for Planning and Development, Indonesian Bible Institute, Jl. Trunojoyo no. 12 Batu, 

East Java, Indonesia. Email: jenny.iwan08@gmail.com 
3
Head of Department of Missiology, Indonesian Bible Institute, Jl. Trunojoyo no. 12 Batu, East Java, 

Indonesia. Email: wilianusillu971978@gmail.com 
4
Vice-Chancellor for Ministry, Ebenhaezer School of Theology, Jl. Buluran/Gereja no.2 Tanjung Enim, 

South Sumatera, Indonesia. Email: yunikusradi@gmail.com 

 

Abstract 

 

The Christian faith was not merely a matter of knowledge (cognitive domain) alone, but also about 

feelings and attitudes (affective domain), and deed or practice (psychomotor aspects). All domains in 

the viewpoint of the Christian faith influenced each other so that all need to get the same judgment. The 

problem was they were no longer having public meeting, especially in Christian education classes. In 

the other hand, it was hard to touch affective domain without face-to-face learning. This study 

investigated the effect of cooperative learning on affective domain in Christian education during the 

global pandemic of Covid-19. This study was conducted among forty Christian students, and adopted 

quasi-experimental design with two groups, the experimental group and control group. Prior to the t 

analysis, the pre-requite test for normality had been conducted. Then, data were analyzed by using 

paired sample T-Test. The result of analysis revealed that that affective domain in Christian education 

can be promoted by cooperative learning. Paired sample t-test showed that the value of significance (2-

tailed) was less than 0.05, indicated that there was a significant difference of mean between pre-test and 

post-test results. In this regard, cooperative learning can be solution to increase affective domain in 

Christian education during pandemic. Further studies are suggested to be conducted with larger 

samples. 

 

Keywords: Affective Domain, Global Pandemic, Cooperative Learning, Challenge 
 

1. Introduction  

 

In the perspective of the Christian faith, 

learning required all three aspects: (a) cognitive 

aspects; (b) affective aspects; (c) and psychomotor 

aspects. The Christian faith was not merely a 

matter of knowledge (cognitive domain) alone, but 

also about feelings and attitudes (affective 

domain), and deed or practice (psychomotor 

aspects) [1]. All domains in the viewpoint of the 

Christian faith influenced each other so that all 

need to get the same judgment. The problem was, 

they were no longer having public meeting, 
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especially in Christian education classes. In the 

other hand, it was hard to touch affective domain 

without face-to-face learning during Covid-19 

pandemic [2]. This study investigated the effect of 

cooperative learning on affective domain in 

Christian education during the global pandemic of 

Covid-19. 

 

1.1 Implementing Cooperative Learning 

 

Cooperative learning was a learning model 

where small groups of people are learning and 

working in groups of 4-6, which could stimulate 

learners more passionate about learning. In 

cooperative learning, the teacher acted as a 

facilitator that serves as a bridge towards higher 

understandings, with students' own records [3]. 

The teacher here played not only to give students 

knowledge, but to build on their mind as well. 

Students had the opportunity to gain immediate 

knowledge in applying their ideas [4]. Cooperative 

learning was a learning strategy that involved the 

participation of students in a small group to 

interact with each other. In the cooperative 

learning system students learned cooperation with 

other members. It could be understood that in 

cooperative learning, students had two 

responsibilities of learning for themselves, and 

helping their fellow group members to learn 

together [5]. 

The objective of cooperative learning was to 

create a situation where individual success was 

determined or influenced by the success of the 

group, which was then summarized as follows:  

 Cooperative learning gave students 

opportunities for different backgrounds and 

conditions to work interdependent with one 

another over tasks together and through the 

building of cooperative award structures, 

learning to appreciate each other.  

 There were several benefits in cooperative 

learning for students with low learning 

achievements including: lower apathy, deeper 

understanding, increase motivation, higher 

learning outcomes, longer retention, improves 

kindness, sensitivity and tolerance.  

In addition to enhancing the students' affective 

skills, cooperative learning also provided other 

major benefits like the following [6]:  

 Students taught with and in cooperative 

structures would obtain higher learning 

outcomes;  

 Students participating in cooperative learning 

would have a higher self-esteem attitude and 

greater motivation for learning;  

 With cooperative learning, students became 

more concerned with their friends, and among 

them would awaken a sense of positive 

dependence (positive interdependencies) for 

their later learning process;  

 Cooperative learning increased the sense of 

acceptance of students to their friends who 

come from different racial and ethnic 

backgrounds.   

Cooperative skills consisted of 3 forms:  

1. Early-level cooperative skills included: a) 

using the opportunity; b) appreciating 

contributions; c) taking a turn and share; d) 

bounding in group; e) focusing on duty; f) 

encouraging participation; g) stimulating 

others to speak; h) completing the task in time; 

i) respecting individual differences  

2. Intermediate cooperative skills included: a) 

showing appreciation and sympathy; b) 

disclosing disagreement in an acceptable 

manner; c) active listening; d) asking; e) 

creating a summary; f) interpreting; g) 

organizing; h) accepting responsibility; i) 

Reducing tension  

3. Advanced cooperative skills included: a) 

elaborating; b) checking carefully; c) declaring 

the truth; d) setting goals; e) compromising 

 

In cooperative learning there were six steps or 

stages, where learning began with the teacher 

conveyed learning objectives and motivated 

students to learn [7]. Further grouped in the 

learning teams, followed the guidance of teachers 

at the time students collaborated to complete the 

task and the last presentation of the group's work 

[8]. Phases in cooperative learning as below: 
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1. Conveying goals and motivate  

Teacher conveyed the learning objectives that 

they want to achieve and motivated students to 

learn  

2. Presenting information  

Teacher conveyed information to students by 

way of demonstrating or through reading 

materials  

3. Organizing students into study groups  

Teacher explained students how to form a 

learning group and help each group to 

transition efficiently  

4. Guiding groups working and learning  

Teacher guided learning groups as they 

perform  

5. Evaluating  

Teacher evaluated the learning outcomes of the 

materials that have been studied and each 

group presented their work  

6. Appreciating 

Teacher shared how to appreciate each work 

that had been presented 

 1.2 Touching Affective Domain 

 

Learning outcomes are always associated with 

achieving goals. Learning outcomes could provide 

new information about students' achievements in 

learning and teachers in teaching [9]. The 

explanation of the learning outcomes based on the 

points:  

 

A. Cognitive domain 

1. Knowledge: memory of things that were 

special or universal, knowing methods and 

processes, memory of a pattern, structure 

or setting;  

2. Understanding included acceptance in 

communication accurately, placing the 

results of communication in a different 

form of presentation, organizing it on a 

level basis without changing the 

understanding;  

3. Application or using principle or method in 

a new situation;  

4. The analysis was concerned primarily with 

the ability of the child in grouping the 

material into the parts that formed it, 

detecting the relationship between the parts 

and the way the material was organized;  

5. The synthesis was one more difficult level;  

6. Evaluation was the most difficult part of 

learners' knowledge ability [10].  

 

B. Attitude (affective) domain  

1. Accepting or noticing;  

2. Responding was a student engaged or 

giving participation;  

3. Appreciating;  

4. Organizing: the form of a value system that 

can lead to behavior;  

5. Implementing the values, meant the values 

have gained place in the individual.  

 

C. Psychomotor domain  

1. Impersonating: a student began to create a 

clone of the delivered action;  

2. Manipulation: displaying an action as 

taught;  

3. Equality: students were able to lead to 

improvement;  

4. Articulation, i.e. students can coordinate 

the same action by establishing the exact 

sequence between different actions;  

5. Naturalization of children has been able to 

perform one or several actions.  

 

Based on the exposure described above about 

the learning outcomes, it could be concluded that 

the learning results consisted of three things: 

cognitive, affective, and psychomotor [11]. While 

in the context of this research focused only on the 

affective domain (receiving/attending, responding, 

valuing). Affective domain assessment (attitude) 

was an assessment conducted by the teacher to 

measure the achievement level of attitude 

competency from learners covering the realm of 

the domain receiving, responding, valuing, and 

organizing [12]. 

 

2. Method 

 

This study was conducted among forty 

Christian students, and adopted quasi-experimental 

design with two groups, the experimental group 

and control group. Prior to the t analysis, the pre-

requite test for normality had been conducted. 

Then, data were analyzed by using paired sample 

t-test. Statistical calculation was aided by the SPSS 

software program.  
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3. Results 

Table.1. Reliability Statistic 

Cronbach's 

Alpha 

N of Items 

.990 44 

 

Based on the table 1, Cronbach’s Alpha 

obtained 0.99. It meant that 44 items of the 

questionnaire were reliabel. 

 

Table 2. Paired Samples Statistics 

 Mean N Std. 

Deviation 

Std. Error 

Mean 

Pair 1 
Pre 71.55 20 7.082 1.584 

Post 78.50 20 7.409 1.657 

 

In the table above it appeared that the average 

value for pre-tests was 71.55. While the average 

value of post-test was 78.50. 

 

Table 3. Paired Samples Test 

 Paired Differences T df Sig. 

(2-

tailed) 

Mean Std. 

Deviat

ion 

Std. 

Error 

Mean 

95% 

Confidence 

Interval of the 

Difference 

Lower Upper 

Pair 

1 

Pre 

– 

Post 

-6.950 5.925 1.325 -9.723 -4.177 -5.246 19 .000 

 

The above table could be noted that the value of 

Sig. (2-tailed) was 0.000 < 0.05. This indicated 

that there was a significant difference of mean 

between pre-tests and post-test results, which 

meant the use of cooperative learning methods for 

increasing affective domain in Christian education 

was proven effective. 

 

4. Discussion 

 

Affective domain could be explained as bellow: 

(a) Receiving as a willingness to be aware of a 

phenomenon in its absence; (b) Responding 

(response) as giving a reaction to the phenomenon 

in which it was circled; (c) Valuing (appreciation) 

with respect to the value applied to an object or 

phenomenon; (d) Organizing as combining 

different values, resolving conflicts, and forming a 

consistent value system [13].  

The affective domain as learning outcomes 

needed to be assessed based on the criteria already 

written by the teacher. In the assessment of the 

affective domain, it was very important to see the 

level of achievement of students' ability [14]. 

The teachers needed to paid more time in 

planning and implementation of assessment of 

students' results through clear judgment principles 

and procedures that were: (a) in conducting 

assessment of affective domain must be designed 

in such a way that clearly the ability to be 

assessed, assessment materials, assessment tools, 

and interpretation of assessment results; (b) the 

assessment of affective domain should be an 

integral part of the teaching learning process; (c) to 

obtain objective affective domain in the sense of 

describing the achievement and ability of the 

student as it was, the assessment must use various 

assessment tools and was comprehensive; (d) 

assessment of affective domain should be followed 

by follow-up [15]. 
 

5. Conclusions 

The result of the analysis revealed that affective 

domain in Christian education can be promoted by 

cooperative learning. Paired sample t-test showed 

that the value of significance (2-tailed) was less 

than 0.05, indicated that there was a significant 

difference of mean between pre-test and post-test 

results. In this regard, cooperative learning can be 

solution to increase affective domain in Christian 

education during pandemic Covid-19. Further 

studies are suggested to be conducted with larger 

samples. 
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